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Wisconsin Educator Step 4 Middle of the Year Training 

Teacher Case Study Notes 
 
The purpose of these activities is to explore two key activities for all educators and evaluators: first, 
conducting observations and gathering evidence of practice during first semester; and second, conducting the 
Mid-Year Review conversation held between an educator and an evaluator. 
 
It is important to note that for the sake of simplicity, these activities assume that the Mid-Year Review 
activities cover just one area of the EEP: progress on the teacher’s SLO. Teachers with year-long SLOs will 
discuss both their SLOs and progress on their PPGs during the Mid-Year Review. Teachers with shorter SLO 
intervals will split these discussions into two events: a Mid-Interval Review at the halfway point for the SLO 
interval, and a Mid-Year Review to discuss PPG progress and progress on gathering and documenting evidence 
of practice. 
 
These two activities are excerpted from the Step 3 Training for Principals and Superintendents. Chapter 3 of 
the Wisconsin Educator Effectiveness Step 3 Training walks a principal through the evidence collection and 
observation process for teachers, and Chapter 4 of the Wisconsin Educator Effectiveness Step 3 Training 
follows a teacher and a principal through the Mid-Year Review process. As such, please note that the page 
numbering reflects that these are pages taken from a different document. 
 
The case study activities follow two people in different roles: Ms. Smith, Teacher at Wisconsin Elementary, and 
Mr. Frank, her Principal. 
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CHAPTER 3: FIRST SEMESTER EVIDENCE COLLECTION 
 

PURPOSE: Review types of possible teacher evidence sources, practice developing formative feedback for 
teachers 

CHAPTER 3 MATERIALS: 

2013 Framework for Teaching 

ARTIFACTS: 
Lesson plans (2) 

Grade level team meeting minutes 
Student work (2) 

 
OBSERVATION: 

Video 1: Oops! They didn’t get it! 
http://videochannels.teachscape.com/videos/detail/oops-they-didnt-get-it/553 

Pre-Observation Form 
Post-Observation Form 

 
  

http://videochannels.teachscape.com/videos/detail/oops-they-didnt-get-it/553
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EVIDENCE COLLECTION CASE NOTES:  

During the first semester, Mr. Frank scheduled one observation with Ms. Smith. In addition, he 
conducted two unannounced, informal mini-observations. The scheduled observation has been 
videotaped for your review. Ms. Smith submitted to Mr. Frank her pre-observation form prior to the 
observation and the post-observation form via Teachscape. Those forms are included for your review.     
 
Throughout the semester, Mr. Frank collected artifacts related to the Framework for Teaching, which he 
will use as evidence to evaluate Ms. Smith’s professional practice. At this point in the year, Ms. Smith’s 
pieces of evidence include:  
 

• Lesson plans (2); 
• Grade level team meeting minutes; and 
• Student work (2). 

 

ACTIVITY #2: REVIEW EVIDENCE, RATE AND DEVELOP FORMATIVE FEEDBACK  

Assume the role of Mr. Frank.  

1. In preparation for observing Ms. Smith’s teacher practice, review components 2a, 3b, and 3e in 
the Framework for Teaching. 

2. Review Ms. Smith’s Pre-Observation Form. 
3. Review the following video of Ms. Smith at Wisconsin Elementary:  

“Oops! They didn’t get it!” 
(http://videochannels.teachscape.com/videos/detail/oops-they-didnt-get-it/553) 

a. As you watch, focus on components: 
i. 2a - Creating an Environment of Respect and Rapport;  

ii. 3b - Using questioning and discussion techniques; and  
iii. 3e - Demonstrating Flexibility and Responsiveness. 

4. Take notes related to Ms. Smith’s teacher practice. 
5. Review Ms. Smith’s Post-Observation Form. 
6. Using the Framework for Teaching rubrics, determine levels of performance for components 2a, 

3b, and 3e in order to assign tentative ratings to Ms. Smith’s teacher practice (final ratings 
would not be pertinent until more evidence was gathered). Generate some formative feedback 
to justify your tentative ratings. Use Ms. Smith’s Pre-Observation and Post-Observation forms to 
help you develop tentative ratings and feedback.     

7. Share your notes, tentative rating, and the formative feedback you developed with the group. 
      

ACTIVITY #3: REVIEW EVIDENCE, RATE AND DEVELOP FORMATIVE FEEDBACK  

Assume the role of Mr. Frank. 

1. On your own, review the artifacts that have been collected from Ms. Smith’s announced 
observation. Each piece of evidence is tagged with one component:  

http://videochannels.teachscape.com/videos/detail/oops-they-didnt-get-it/553
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a. Component 1c, lesson plans (2); 
b. Component 3a, student work (2); and 
c. Component 4d, grade team meeting minutes. 

2. Use the levels of performance within the Framework for Teaching to assign a tentative rating to 
each of the three components using the evidence collected. Generate some formative feedback 
to justify the preliminary rating. 

a. Note that the evidence may not be enough to come up with a confident rating. What 
additional evidence could help the evaluator assign a rating for these components? 

3. Share with the group your ratings and discuss what additional pieces of evidence could help Mr. 
Frank assign ratings to the components.  
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FRAMEWORK FOR TEACHING, 2013 EDITION 
Domain 1: Planning and Preparation 

Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 
1a: Demonstrating 
Knowledge of content 
and pedagogy 

 

In planning and practice, teacher makes 
content errors or does not correct errors 
made by students. 

The teacher displays little understanding of 
prerequisite knowledge important to 
student learning of the content. 

Teacher displays little or no understanding 
of the range of pedagogical approaches 
suitable to student’s learning of the content. 

Teacher is familiar with the important 
concepts in the discipline but displays a 
lack of awareness of how these concepts 
relate to one another. 

The teacher indicates some awareness of 
prerequisite learning, although such 
knowledge may be inaccurate or 
incomplete. 

The teacher’s plans and practice reflect a 
limited range of pedagogical approaches to 
the discipline or to the students. 

The teacher displays solid knowledge of 
the important concepts in the discipline 
and how these relate to one another. 

The teacher demonstrates accurate 
understanding of prerequisite relationships 
among topics. 

The teacher’s plans and practice reflect 
familiarity with a wide range of effective 
pedagogical approaches in the subject. 

The teacher displays extensive knowledge of 
the important concepts in the discipline and 
how these relate both to one another and to 
other disciplines. 

The teacher demonstrates understanding of 
prerequisite relationships among topics and 
concepts and understands the link to necessary 
cognitive structures that ensure student 
understanding. 

The teacher’s plans and practice reflect 
familiarity with a wide range of effective 
pedagogical approaches in the discipline and 
the ability to anticipate student 
misconceptions. 

Critical Attributes The teacher makes content errors. 

The teacher does not consider prerequisite 
relationships when planning. 

The teacher’s plans use inappropriate 
strategies for the discipline. 

 

 

The teacher’s understanding of the 
discipline is rudimentary. 

The teacher’s knowledge of prerequisite 
relationships is inaccurate or incomplete. 

Lesson and unit plans use limited 
instructional strategies, and are not 
suitable to the content. 

The teacher can identify important 
concepts of the discipline and their 
relationships to one another. 

The teacher provides clear explanations of 
the content. 

The teacher answers students’ questions 
accurately and provides feedback that 
furthers their learning. 

Instructional strategies in unit and lesson 
plans are entirely suitable to the content. 

The teacher cites intra- and interdisciplinary 
content relationships. 

The teacher’s plans demonstrate awareness of 
possible student misconceptions and how they 
can be addressed. 

The teacher’s plans reflect recent 
developments in content-related pedagogy. 

1b: Demonstrating 
knowledge of students 

 

The teacher displays minimal understanding 
of how students learn - and little knowledge 
of their varied approaches to learning, 
knowledge and skills, special needs, and 
interests and cultural heritage - and does not 
indicate that such knowledge is valuable. 

The teacher displays generally accurate 
knowledge of how students learn and of 
their varied approaches to learning, 
knowledge and skills, special needs, and 
interests and cultural heritages, yet may 
apply this knowledge not to individual 
students but to the class as a whole. 

The teacher understands the active nature 
of student learning and attains information 
about levels of development for groups of 
students. 

The teacher also purposefully acquires 
knowledge from several sources about 
groups of students’ varied approaches to 
learning, knowledge and skills, special 
needs, and interests and cultural heritages. 

The teacher understands the active nature of 
student learning and acquires information 
about levels of development for individual 
students.   

The teacher also systematically acquires 
knowledge from several sources about 
individual students’ varied approaches to 
learning, knowledge and skills, special needs, 
and interests and cultural heritages. 
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Domain 1: Planning and Preparation 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes The teacher does not understand child 
development characteristics and has 
unrealistic expectations for students. 

The teacher does not try to ascertain varied 
ability levels among students in the class. 

The teacher is not aware of students’ 
interests or cultural heritages. 

The teacher takes no responsibility to learn 
about students’ medical or learning 
disabilities. 

 

 

 

The teacher cites developmental theory 
but does not seek to integrate it into 
lesson planning. 

The teacher is aware of the different ability 
levels in the class but tends to teach to the 
“whole group.” 

The teacher recognizes that students have 
different interests and cultural 
backgrounds but rarely draws on their 
contributions or differentiates materials to 
accommodate those differences. 

The teacher is aware of medical issues and 
learning disabilities with some students but 
does not seek to understand the 
implications of that knowledge. 

The teacher knows, for groups of 
students, their levels of cognitive 
development. 

The teacher is aware of the different 
cultural groups in the class. 

The teacher has a good idea of the range 
of interests of students in the class. 

The teacher has identified “high,” 
“medium,” and “low” groups of students 
within the class. 

The teacher is well informed about 
students’ cultural heritage and incorporates 
this knowledge in lesson planning. 

The teacher is aware of the special needs 
represented by students in the class. 

The teacher uses ongoing methods to assess 
students’ skill levels and designs instruction 
accordingly. 

The teacher seeks out information from all 
students about their cultural heritage. 

The teacher maintains a system of updated 
student records and incorporates medical 
and/or learning needs into lesson plans. 

1c: Setting instructional 
outcomes 

 

The outcomes represent low expectations 
for students and lack of rigor, and not all of 
these outcomes reflect important learning in 
the discipline. 

They are stated as student activities, rather 
than as outcomes for learning. 

Outcomes reflect only one type of learning 
and only one discipline or strand and are 
suitable for only some students. 

Outcomes represent moderately high 
expectations and rigor. 

Some reflect important learning in the 
discipline and consist of a combination of 
outcomes and activities. 

Outcomes reflect several types of learning, 
but teacher has made no effort at 
coordination or integration. 

Outcomes, based on global assessments of 
student learning, are suitable for most of 
the students in the class. 

Most outcomes represent rigorous and 
important learning in the discipline and are 
clear, are written in the form of student 
learning, and suggest viable methods of 
assessment. 

Outcomes reflect several different types of 
learning and opportunities for 
coordination, and they are differentiated, 
in whatever way is needed, for different 
groups of students. 

All outcomes represent high-level learning in 
the discipline. 

They are clear, are written in the form of 
student learning, and permit viable methods of 
assessment. 

Outcomes reflect several different types of 
learning and, where appropriate, represent 
both coordination and integration. 

Outcomes are differentiated, in whatever way 
is needed, for individual students. 



33 
 

Domain 1: Planning and Preparation 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes Outcomes lack rigor. 

Outcomes do not represent important 
learning in the discipline. 

Outcomes are not clear or are stated as 
activities. 

Outcomes are not suitable for many 
students in the class. 

 

 

 

Outcomes represent a mixture of low 
expectations and rigor. 

Some outcomes reflect important learning 
in the discipline. 

Outcomes are suitable for most of the 
class. 

Outcomes represent high expectations and 
rigor. 

Outcomes are related to the “big ideas” of 
the discipline. 

Outcomes are written in terms of what 
students will learn rather than do. 

Outcomes represent a range of types: 
factual knowledge, conceptual 
understanding, reasoning, social 
interaction, management, and 
communication. 

Outcomes, differentiated where necessary, 
are suitable to groups of students in the 
class. 

The teacher’s plans make reference curricular 
frameworks or blueprints to ensure accurate 
sequencing. 

The teacher connects outcomes to previous 
and future learning. 

Outcomes are differentiated to encourage 
individual students to take educational risks. 

1d: Demonstrating 
knowledge of resources 

 

The teacher is unaware of resources to 
assist student learning beyond materials 
provided by the school or district, not is the 
teacher aware of resources for expanding 
one’s own professional skill. 

The teacher displays some awareness of 
resources beyond those provided by the 
school or district for classroom use and 
for extending one’s professional skill but 
does not seek to expand this knowledge. 

The teacher displays awareness of 
resources beyond those provided by the 
school or district, including those on the 
Internet, for classroom use and for 
extending one’s professional skill, and 
seeks out such resources. 

The teacher’s knowledge of resources for 
classroom use and for extending one’s own 
professional skill is extensive, including those 
available through the school or district, in the 
community, through professional 
organizations and universities, and on the 
Internet. 
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Domain 1: Planning and Preparation 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes The teacher uses only district-provided 
materials, even when more variety would 
assist some students. 

The teacher does not seek out resources 
available to expand his or her own skill. 

Although the teacher is aware of some 
student needs, the teacher does not inquire 
about possible resources. 

 

 

 

 

The teacher uses materials in the school 
library but does not search beyond the 
school for resources. 

The teacher participates in content-area 
workshops offered by the school but does 
not pursue other professional 
development. 

The teacher locates materials and 
resources for students that are available 
through the school but does not pursue 
any other avenues. 

Texts are at varied levels. 

Texts are supplemented by guest speakers 
and field experiences. 

The teacher facilitates the use of Internet 
resources. 

Resources are multidisciplinary. 

The teacher expands her knowledge 
through professional learning groups and 
organizations. 

The teacher pursues options offered by 
universities. 

The teacher provides lists of resources 
outside the class for students to draw on. 

Texts are matched to student skill level. 

The teacher has ongoing relationship with 
colleges and universities that support student 
learning. 

The teacher maintains a log of resources for 
student reference. 

The teacher pursues apprenticeships to 
increase discipline knowledge. 

The teacher facilitates student contact with 
resources outside the classroom. 

1e: Designing coherent 
instruction 

 

 

Learning activities are poorly aligned with 
the instructional outcomes, do not follow 
an organized progression, are not designed 
to engage students in active intellectual 
activity, and have unrealistic time 
allocations. 

Instructional groups are not suitable to the 
activities and offer no variety. 

Some of the learning activities and 
materials are aligned with the instructional 
outcomes and represent moderate 
cognitive challenge, but with no 
differentiation for different students.  

Instructional groups partially support the 
activities, with some variety. 

The lesson or unit has a recognizable 
structure; but the progression of activities 
is uneven, with only some reasonable time 
allocations reasonable. 

Most of the learning activities are aligned 
with the instructional outcomes and follow 
an organized progression suitable to 
groups of students. 

The learning activities have reasonable 
time allocations; they represent significant 
cognitive challenge, with some 
differentiation for different groups of 
students and varied use of instructional 
groups. 

The sequence of learning activities follows a 
coherent sequence, is aligned to instructional 
goals, and is designed to engage students in 
high-level cognitive activity.   

These are appropriately differentiated for 
individual learners.  

Instructional groups are varied appropriately, 
with some opportunity for student choice. 
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Domain 1: Planning and Preparation 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes Learning activities are boring and/or not 
well aligned to the instructional goals. 

Materials are not engaging or do not meet 
instructional outcomes. 

Instructional groups do not support 
learning. 

Lesson plans are not structured or 
sequenced and are unrealistic in their 
expectations. 

 

 

 

Learning activities are moderately 
challenging. 

Learning resources are suitable, but there 
is limited variety. 

Instructional groups are random, or they 
only partially support objectives. 

Lesson structure is uneven or may be 
unrealistic about time expectations. 

Learning activities are matched to 
instructional outcomes. 

Activities provide opportunity for higher-
level thinking. 

The teacher provides a variety of 
appropriately challenging materials and 
resources. 

Instructional student groups are organized 
thoughtfully to maximize learning and 
build on students’ strengths. 

The plan for the lesson or unit is well 
structured, with reasonable time 
allocations. 

Activities permit student choice. 

Learning experiences connect to other 
disciplines. 

The teacher provides a variety of appropriately 
challenging resources that are differentiated 
for students in the class. 

Lesson plans differentiate for individual 
student needs. 

1f: Designing student 
assessments 

 

Assessment procedures are not congruent 
with instructional outcomes and lack criteria 
by which student performance will be 
assessed. 

The teacher has no plan to incorporate 
formative assessment in the lesson or unit. 

Assessment procedures are partially 
congruent with instructional outcomes. 

Assessment criteria and standards have 
been developed, but they are not clear. 

The teacher’s approach to using formative 
assessment is rudimentary, including only 
some of the instructional outcomes. 

All the instructional outcomes may be 
assessed by the proposed assessment plan; 
assessment methodologies may have been 
adapted for groups of students. 

Assessment criteria and standards are 
clear. 

The teacher has a well-developed strategy 
for using formative assessment and has 
designed particular approaches to be used. 

All the instructional outcomes may be assessed 
by the proposed assessment plan, with clear 
criteria for assessing student work. 

The plan contains evidence of student 
contribution to its development. 

Assessment methodologies have been adapted 
for individual students as the need has arisen. 

The approach to using formative assessment is 
well designed and includes student as well as 
teacher use of the assessment information.  
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Domain 1: Planning and Preparation 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes Assessments do not match instructional 
outcomes. 

Assessments lack criteria. 

No formative assessments have been 
designed. 

Assessment results do not affect future 
plans. 

 

 

Only some of the instructional outcomes 
are addressed in the planned assessments. 

Assessment criteria are vague. 

Plans refer to the use of formative 
assessments, but they are not fully 
developed. 

Assessment results are used to design 
lesson plans for the whole class, not 
individual students. 

All the learning outcomes have a method 
for assessment. 

Assessment types match learning 
expectations. 

Plans indicate modified assessments when 
they are necessary for some students. 

Assessment criteria are clearly written. 

Plans include formative assessments to use 
during instruction. 

Lesson plans indicate possible adjustments 
based on formative assessment data. 

Assessments provide opportunities for student 
choice. 

Students participate in designing assessments 
for their own work. 

Teacher-designed assessments are authentic 
with real-world application as appropriate. 

Students develop rubrics according to teacher 
specified learning objectives. 

Students are actively involved in collecting 
information from formative assessments and 
provide input. 

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.   
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Domain 2: The Classroom Environment 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

2a: Creating an 
environment of respect 
and rapport 

 

Patterns of classroom interactions, both 
between teacher and students and among 
students, are mostly negative, inappropriate, 
or insensitive to students’ ages, cultural 
backgrounds, and developmental levels.  

Student interactions are characterized by 
sarcasm, put-downs, or conflict. 

The teacher does not deal with disrespectful 
behavior. 

Patterns of classroom interactions, both 
between teacher and students and among 
students, are generally appropriate but may 
reflect occasional inconsistencies, 
favoritism, and disregard for students’ 
ages, cultures, and developmental levels. 

Students rarely demonstrate disrespect for 
one another. 

The teacher attempts to respond to 
disrespectful behavior, with uneven 
results. The net result of the interactions is 
neutral, conveying neither warmth nor 
conflict. 

Teacher-student interactions are friendly 
and demonstrate general caring and 
respect. Such interactions are appropriate 
to the ages, cultures, and developmental 
levels of the students. 

Interactions among students are generally 
polite and respectful, and students exhibit 
respect for the teacher. 

The teacher responds successfully to 
disrespectful behavior among students. 
The net result of the interactions is polite, 
respectful, and business-like, though 
students may be somewhat cautious about 
taking intellectual risks. 

Classroom interactions between teacher and 
students are highly respectful, reflecting 
genuine warmth and caring and sensitivity to 
students as individuals. 

Students exhibit respect for the teacher and 
contribute to high levels of civility among all 
members of the class. The net result is an 
environment where all students feel valued and 
are comfortable taking intellectual risks. 

Critical Attributes The teacher is disrespectful toward students 
or insensitive to students’ ages, cultural 
backgrounds, and developmental levels. 

Student body language indicates feelings of 
hurt, discomfort, or insecurity. 

The teacher displays no familiarity with, or 
caring about, individual students. 

The teacher disregards disrespectful 
interactions among students.  

The quality of interactions between 
teacher and students, or among students, 
is uneven, with occasional disrespect or 
insensitivity. 

The teacher attempts to respond to 
disrespectful behavior among students, 
with uneven results. 

The teacher attempts to make connections 
with individual students, but student 
reactions indicate that these attempts are 
not entirely successful. 

Talk between teacher and students and 
among students is uniformly respectful. 

The teacher successfully responds to 
disrespectful behavior among students. 

Students participate willingly, but may be 
somewhat hesitant to offer their ideas in 
front of classmates. 

The teacher makes general connections 
with individual students. 

Students exhibit respect for the teacher. 

The teacher demonstrates knowledge and 
caring about individual students’ lives beyond 
the class and school. 

There is no disrespectful behavior among 
students. 

When necessary, students respectfully correct 
one another. 

Students participate without fear of put-downs 
or ridicule from either the teacher or other 
students. 

The teacher respects and encourages students’ 
efforts. 
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Domain 2: The Classroom Environment 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

2b: Establishing a 
culture for learning 

 

The classroom culture is characterized by a 
lack of teacher or student commitment to 
learning and/or little or no investment of 
student energy in the task at hand. Hard 
work and the precise use of language are 
not expected or valued. 

Medium or low expectations for student 
achievement are the norm, with high 
expectations for learning reserved for only 
one or two students. 

The classroom culture is characterized by 
little commitment to learning by teacher or 
students. 

The teacher appears to be only “going 
through the motions,” and students 
indicate that they are interested in 
completion of a task, rather than the 
quality of the work. 

The teacher conveys that student success 
is the result of natural ability rather than 
hard work, and refers only in passing to 
the precise use of language. 

High expectations for learning are 
reserved for those students thought to 
have a natural aptitude for the subject. 

The classroom culture is a place where 
learning is valued by all; high expectations 
for both learning and hard work are the 
norm for most students. 

Students understand their role as learners 
and consistently expend effort to learn. 

Classroom interactions support learning, 
hard work, and the precise use of 
language. 

The classroom culture is a cognitively busy 
place, characterized by a shared belief in the 
importance of learning. 

The teacher conveys high expectations for 
learning for all students and insists on hard 
work; students assume responsibility for high 
quality by initiating improvements, making 
revisions, adding detail, and/or assisting peers 
in their precise use of language. 

Critical Attributes The teacher conveys that there is little or no 
purpose for the work, or that the reasons 
for doing it are due to external factors. 

The teacher conveys to at least some 
students that the work is too challenging for 
them. 

Students exhibit little or no pride in their 
work. 

Students use language incorrectly; the 
teacher does not correct them. 

 

 

The teacher’s energy for the work is 
neutral, neither indicating a high level of 
commitment nor ascribing the need to do 
the work to external forces. 

The teacher conveys high expectations for 
only some students. 

Students exhibit a limited commitment to 
complete the work on their own; many 
students indicate that they are looking for 
an “easy path.” 

The teacher’s primary concern appears to 
be to complete the task at hand. 

The teacher urges, but does not insist, that 
students use precise language. 

The teacher communicates the importance 
of the content and the conviction that 
with hard work all students can master the 
material. 

The teacher demonstrates a high regard 
for student abilities. 

The teacher conveys an expectation of 
high levels of student effort. 

Students expend good effort to complete 
work of high quality. 

The teacher insists on precise use of 
language by students. 

The teacher communicates passion for the 
subject. 

The teacher conveys the satisfaction that 
accompanies a deep understanding of complex 
content. 

Students indicate, through their questions and 
comments, a desire to understand the content. 

Students assist their classmates in 
understanding the content. 

Students take initiative in improving the 
quality of their work. 

Students correct one another in their use of 
language. 
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Domain 2: The Classroom Environment 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

2c: Managing classroom 
procedures 

 

Much instructional time is lost due to 
inefficient routines and procedures. 

There is little or no evidence of the 
teacher’s managing instructional groups and 
transitions and/or the handling of materials 
and supplies effectively. 

There is little evidence that students know 
or follow established routines. 

Some instructional time is lost due to 
partially effective classroom routines and 
procedures. 

The teacher’s management of instructional 
groups and transitions, or handling of 
materials and supplies, or both, are 
inconsistent, leading to some disruption of 
learning. 

With regular guidance and prompting, 
students follow established routines.  

There is little loss of instructional time due 
to effective classroom routines and 
procedures. 

The teacher’s management of instructional 
groups and transitions, or handling of 
materials and supplies, or both, are 
consistently successful. 

With minimal guidance and prompting, 
students follow established classroom 
routines. 

Instructional time is maximized due to 
efficient and seamless classroom routines and 
procedures. 

Students take initiative in the management of 
instructional groups, transitions, and/or the 
handling of materials and supplies. 

Routines are well understood and may be 
initiated by students. 

Critical Attributes Students not working with the teacher are 
not productively engaged. 

Transitions are disorganized, with much 
loss of instructional time.   

There do not appear to be any established 
procedures for distributing and collecting 
materials. 

A considerable amount of time is spent off 
task because of unclear procedures. 

Students not working directly with the 
teacher are only partially engaged. 

Procedures for transitions seem to have 
been established, but their operation is not 
smooth. 

There appear to be established routines 
for distribution and collection of materials, 
but students are confused about how to 
carry them out. 

Classroom routines function unevenly. 

Students are productively engaged during 
small-group or independent work. 

Transitions between large- and small-
group activities are smooth. 

Routines for distribution and collection of 
materials and supplies work efficiently. 

Classroom routines function smoothly. 

With minimal prompting by the teacher, 
students ensure that their time is used 
productively. 

Students take initiative in distributing and 
collecting materials efficiently. 

Students themselves ensure that transitions 
and other routines are accomplished smoothly. 

2d: Managing student 
behavior 

 

There appear to be no established standards 
of conduct, or students challenge them. 

There is little or no teacher monitoring of 
student behavior and response to students’ 
misbehavior is repressive or disrespectful of 
student dignity. 

Standards of conduct appear to have been 
established, but their implementation is 
inconsistent. 

The teacher tries, with uneven results, to 
monitor student behavior and respond to 
student misbehavior. 

 

Student behavior is generally appropriate. 

The teacher monitors student behavior 
against established standards of conduct. 

Teacher response to student misbehavior 
is consistent, proportionate, respectful to 
students and is effective. 

Student behavior is entirely appropriate. 

Students take an active role in monitoring their 
own behavior and/or that of other students 
against standards of conduct. 

Teacher monitoring of student behavior is 
subtle and preventive. 

The teacher’s response to student misbehavior 
is sensitive to individual student needs and 
respects students’ dignity. 
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Domain 2: The Classroom Environment 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes The classroom environment is chaotic, with 
no standards of conduct evident. 

The teacher does not monitor student 
behavior. 

Some students disrupt the classroom, 
without apparent teacher awareness or with 
an ineffective response. 

The teacher attempts to maintain order in 
the classroom, referring to classroom 
rules, but with uneven success. 

The teacher attempts to keep track of 
student behavior, but with no apparent 
system. 

The teacher’s response to student 
misbehavior is inconsistent: sometimes 
harsh, other times lenient. 

Standards of conduct appear to have been 
established and implemented successfully. 

Overall, student behavior is generally 
appropriate. 

The teacher frequently monitors student 
behavior. 

The teacher’s response to student 
misbehavior is effective. 

Student behavior is entirely appropriate; any 
student misbehavior is very minor and swiftly 
handled. 

The teacher silently and subtly monitors 
student behavior. 

Students respectfully intervene with classmates 
at appropriate moments to ensure compliance 
with standards of conduct. 

2e: Organizing physical 
space 

 

The classroom environment is unsafe, or 
learning is not accessible to many. 

There is poor alignment between the 
arrangement of furniture and resources, 
including computer technology, and the 
lesson activity.   

The classroom is safe, and essential 
learning is accessible to most students. 

The teacher makes modest use of physical 
resources, including computer technology.  

The teacher attempts to adjust the 
classroom furniture for a lesson or, if 
necessary, to adjust the lesson to the 
furniture, but with limited effectiveness. 

The classroom is safe, and students have 
equal access to learning activities; the 
teacher ensures that the furniture 
arrangement is appropriate to the learning 
activities and uses physical resources, 
including computer technology, 
effectively. 

 

The classroom environment is safe, and 
learning is accessible to all students, including 
those with special needs. 

The teacher makes effective use of physical 
resources, including computer technology.  

The teacher ensures that the physical 
arrangement is appropriate to the learning 
activities. 

Students contribute to the use or adaptation of 
the physical environment to advance learning. 

Critical Attributes There are physical hazards in the classroom, 
endangering student safety. 

Many students can’t see or hear the teacher 
or see the board. 

Available technology is not being used even 
if it is available and its use would enhance 
the lesson. 

 

 

 

 

The physical environment is safe, and 
most students can see and hear the teacher 
or see the board. 

The physical environment is not an 
impediment to learning but does not 
enhance it. 

The teacher makes limited use of available 
technology and other resources. 

The classroom is safe, and all students are 
able to see and hear the teacher or see the 
board. 

The classroom is arranged to support the 
instructional goals and learning activities. 

The teacher makes appropriate use of 
available technology. 

Modifications are made to the physical 
environment to accommodate students with 
special needs. 

There is total alignment between the learning 
activities and the physical environment. 

Students take the initiative to adjust the 
physical environment. 

The teacher and students make extensive and 
imaginative use of available technology. 

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.   
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

3a: Communicating 
with students 

 

The instructional purpose of the lesson is 
unclear to students, and the directions and 
procedures are confusing. 

The teacher’s explanation of the content 
contains major errors and does not include 
any explanation of strategies students might 
use. 

The teacher’s spoken or written language 
contains errors of grammar or syntax. 

The teacher’s academic vocabulary is 
inappropriate, vague, or used incorrectly, 
leaving students confused. 

The teacher’s attempt to explain the 
instructional purpose has only limited 
success, and/or directions and procedures 
must be clarified after initial student 
confusion. 

The teacher’s explanation of the content 
may contain minor errors; some portions 
are clear; others difficult to follow. 

The teacher’s explanation does not invite 
students to engage intellectually or to 
understand strategies they might use when 
working independently. 

The teacher’s spoken language is correct 
but uses vocabulary that is either limited 
or not fully appropriate to the students’ 
ages or backgrounds. 

The teacher rarely takes opportunities to 
explain academic vocabulary. 

The instructional purpose of the lesson is 
clearly communicated to students, 
including where it is situated within 
broader learning; directions and 
procedures are explained clearly and may 
be modeled. 

The teacher’s explanation of content is 
scaffolded, clear, and accurate, and 
connects with students’ knowledge and 
experience. 

During the explanation of content, the 
teacher focuses, as appropriate, on 
strategies students can use when working 
independently and invites student 
intellectual engagement. 

The teacher’s spoken and written language 
is clear and correct and is suitable to 
students’ ages and interests. 

The teacher’s use of academic vocabulary 
is precise and serves to extend student 
understanding. 

The teacher links the instructional purpose of 
the lesson to the larger curriculum; the 
directions and procedures are clear and 
anticipate possible student misunderstanding. 

The teacher’s explanation of content is 
thorough and clear, developing conceptual 
understanding through clear scaffolding and 
connecting with students’ interests. 

Students contribute to extending the content 
by explaining concepts to their classmates and 
suggesting strategies that might be used. 

The teacher’s spoken and written language is 
expressive, and the teacher finds opportunities 
to extend students’ vocabularies, both within 
the discipline and for more general use.   

Students contribute to the correct use of 
academic vocabulary. 
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

Critical Attributes At no time during the lesson does the 
teacher convey to the students what they 
will be learning. 

Students indicate through their body 
language or questions that they don’t 
understand the content being presented. 

The teacher makes a serious content error 
that will affect students’ understanding of 
the lesson. 

Students indicate through their questions 
that they are confused about the learning 
task. 

The teacher’s communications include 
errors of vocabulary or usage or imprecise 
use of academic language. 

The teacher’s vocabulary is inappropriate to 
the age or culture of the students. 

 

The teacher provides little elaboration or 
explanation about what the students will 
be learning. 

The teacher’s explanation of the content 
consists of a monologue, with minimal 
participation or intellectual engagement by 
students. 

The teacher makes no serious content 
errors but may make minor ones. 

The teacher’s explanations of content are 
purely procedural, with no indication of 
how students can think strategically. 

The teacher must clarify the learning task 
so that students can complete it. 

The teacher’s vocabulary and usage are 
correct but unimaginative. 

When the teacher attempts to explain 
academic vocabulary, it is only partially 
successful. 

The teacher’s vocabulary is too advanced, 
or too juvenile, for the students. 

The teacher states clearly, at some point 
during the lesson, what the students will 
be learning. 

The teacher’s explanation of content is 
clear and invites student participation and 
thinking. 

The teacher makes no content errors. 

The teacher describes specific strategies 
students might use, inviting students to 
interpret them in the context of what 
they’re learning. 

Students engage with the learning task, 
indicating that they understand what they 
are to do. 

If appropriate, the teacher models the 
process to be followed in the task. 

The teacher’s vocabulary and usage are 
correct and entirely suited to the lesson, 
including, where appropriate, explanations 
of academic vocabulary. 

The teacher’s vocabulary is appropriate to 
the students’ ages and levels of 
development. 

If asked, students are able to explain what they 
are learning and where it fits into the larger 
curriculum context. 

The teacher explains content clearly and 
imaginatively, using metaphors and analogies 
to bring content to life. 

The teacher points out possible areas for 
misunderstanding. 

The teacher invites students to explain the 
content to their classmates. 

Students suggest other strategies they might 
use in approaching a challenge or analysis. 

The teacher uses rich language, offering brief 
vocabulary lessons where appropriate, both for 
general vocabulary and for the discipline. 

Students use academic language correctly. 
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

3b: Questioning and 
discussion techniques 

 

The teacher’s questions are of low cognitive 
challenge, with single correct responses, and 
are asked in rapid succession. 

Interaction between the teacher and 
students is predominantly recitation style, 
with the teacher mediating all questions and 
answers; the teacher accepts all 
contributions without asking students to 
explain their reasoning. 

Only a few students participate in the 
discussion. 

The teacher’s questions lead students 
through a single path of inquiry, with 
answers seemingly determined in advance. 

Alternatively, the teacher attempts to ask 
some questions designed to engage 
students in thinking, but only a few 
students are involved. 

The teacher attempts to engage all 
students in the discussion, to encourage 
them to respond to one another, and to 
explain their thinking, with uneven results. 

While the teacher may use some low-level 
questions, he poses questions designed to 
promote thinking and understanding. 

The teacher creates a genuine discussion 
among students, providing adequate time 
for students to respond and stepping aside 
when doing so is appropriate. 

The teacher challenges students to justify 
their thinking and successfully engages 
most students in the discussion, employing 
a range of strategies to ensure that most 
students are heard. 

The teacher uses a variety or series of 
questions or prompts to challenge students 
cognitively, advance high-level thinking and 
discourse, and promote metacognition. 

Students formulate many questions, initiate 
topics, and make unsolicited contributions. 

Students themselves ensure that all voices are 
heard in the discussion. 

Critical Attributes Questions are rapid-fire, and convergent, 
with a single correct answer. 

Questions do not invite student thinking. 

All discussion is between the teacher and 
students; students are not invited to speak 
directly to one another. 

The teacher does not ask students to 
explain their thinking. 

Only a few students dominate the 
discussion. 

 

 

 

 

The teacher frames some questions 
designed to promote student thinking, but 
many have a single correct answer, and the 
teacher calls on students quickly. 

The teacher invites students to respond 
directly to one another’s ideas, but few 
students respond. 

The teacher calls on many students, but 
only a small number actually participate in 
the discussion. 

The teacher asks students to explain their 
reasoning, but only some students attempt 
to do so. 

The teacher uses open-ended questions, 
inviting students to think and/or offer 
multiple possible answers. 

The teacher makes effective use of wait 
time. 

Discussions enable students to talk to one 
another without ongoing mediation by the 
teacher. 

The teacher calls on most students, even 
those who don’t initially volunteer. 

Many students actively engage in the 
discussion. 

The teacher asks students to justify their 
reasoning, and most attempt to do so. 

Students initiate higher-order questions. 

The teacher builds on and uses student 
response to questions in order to deepen 
student understanding. 

Students extend the discussion, enriching it. 

Students invite comments from their 
classmates during a discussion and challenge 
one another’s thinking. 

Virtually all students are engaged in the 
discussion. 
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

3c: Engaging students in 
learning 

 

The learning tasks/activities, materials, and 
resources are poorly aligned with the 
instructional outcomes, or require only rote 
responses, with only one approach possible. 

The groupings of students are unsuitable to 
the activities. 

The lesson has no clearly defined structure, 
or the pace of the lesson is too slow or 
rushed.   

The learning tasks and activities are 
partially aligned with the instructional 
outcomes but require only minimal 
thinking by students and little opportunity 
for them to explain their thinking, allowing 
most students to be passive or merely 
compliant. 

The groupings of students are moderately 
suitable to the activities. 

The lesson has recognizable structure; 
however, the pacing of the lesson may not 
provide students the time needed to be 
intellectually engaged or may be so slow 
that many students have a considerable 
amount of “downtime.” 

The learning tasks and activities are fully 
aligned with the instructional outcomes 
and are designed to challenge student 
thinking, inviting students to make their 
thinking visible.  This technique results in 
active intellectual engagement by most 
students with important and challenging 
content and with teacher scaffolding to 
support that engagement.   

The lesson has a clearly defined structure, 
and the pacing of the lesson is appropriate, 
providing most students the time needed 
to be intellectually engaged. 

Virtually all students are intellectually engaged 
in challenging content through well-designed 
learning tasks and activities that require 
complex thinking by students. 

The teacher provides suitable scaffolding and 
challenges students to explain their thinking. 

There is evidence of some student initiation of 
inquiry and student contribution to the 
exploration of important content; students 
may serve as resources for one another. 

The lesson has a clearly defined structure, and 
the pacing of the lesson provides students the 
time needed not only to intellectually engage 
with and reflect upon their learning but also to 
consolidate their understanding. 
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

Critical Attributes Few students are intellectually engaged in 
the lesson. 

Learning tasks/activities and materials 
require only recall or have a single correct 
response or method. 

Instructional materials used are unsuitable 
to the lesson and/or the students. 

The lesson drags or is rushed. 

Only one type of instructional group is used 
(whole group, small groups) when variety 
would promote more student engagement. 

 

 

 

 

 

 

 

Some students are intellectually engaged in 
the lesson. 

Learning tasks are a mix of those requiring 
thinking and those requiring recall. 

Student engagement with content is largely 
passive; the content consists primarily 
facts or procedures. 

The materials and resources are partially 
aligned to the lesson objectives. 

Few of the materials are resources require 
student thinking or ask students to explain 
their thinking. 

The pacing of the lesson is uneven— 
suitable in parts, but rushed or dragging in 
others. 

The instructional groupings used are 
partially appropriate to the activities. 

 

Most students are intellectually engaged in 
the lesson. 

Most learning tasks have multiple correct 
responses or approaches and/or 
encourage higher-order thinking. 

Students are invited to explain their 
thinking as part of completing tasks. 

Materials and resources support the 
learning goals and require intellectual 
engagement, as appropriate. 

The pacing of the lesson provides students 
the time needed to be intellectually 
engaged. 

The teacher uses grouping that are suitable 
to the lesson activities.   

Virtually all students are highly engaged in the 
lesson. 

Lesson activities require high-level student 
thinking and explanations of their thinking.   

Students take initiative to improve the lesson 
by (1) modifying a learning task to make it 
more meaningful or relevant to their needs, (2) 
suggesting modifications to the grouping 
patterns used, and/or (3) suggesting 
modifications or additions to the materials 
being used. 

Students have an opportunity for reflection 
and closure after the lesson to consolidate 
their understanding. 
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

3d: Using assessment in 
instruction 

 

Students do not appear to be aware of the 
assessment criteria, and there is little or no 
monitoring of student learning; feedback is 
absent or of poor quality. 

Students do not engage in self- or peer 
assessment. 

Students appear to be only partially aware 
of the assessment criteria, and the teacher 
monitors student learning for the class as a 
whole. 

Questions and assessments are rarely used 
to diagnose evidence of learning. 

Feedback to students is general, and few 
students assess their own work. 

 

Students appear to be aware of the 
assessment criteria and the teacher 
monitors student learning for groups of 
students. 

Questions and assessments are regularly 
used to diagnose evidence of learning. 

Teacher feedback to groups of students is 
accurate and specific; some students 
engage in self-assessment. 

 

Assessment is fully integrated into instruction 
through extensive use of formative 
assessment. 

Students appear to be aware of, and there is 
some evidence that they have contributed to, 
the assessment criteria. 

Questions and assessments are used regularly 
to diagnose evidence of learning by individual 
students. 

A variety of forms of feedback, from both 
teacher and peers, is accurate and specific and 
advances learning. 

Students self-assess and monitor their own 
progress. 

The teacher successfully differentiates 
instruction to address individual students’ 
misunderstandings. 

Critical Attributes The teacher gives no indication of what 
high-quality work looks like. 

The teacher makes no effort to determine 
whether students understand the lesson. 

Students receive no feedback, or feedback is 
global or directed to only one student. 

The teacher does not ask students to 
evaluate their own or classmates’ work. 

 

 

 

 

 

There is little evidence that the students 
understand how their work will be 
evaluated. 

The teacher monitors understanding 
through a single method, or without 
eliciting evidence of understanding from 
students. 

Feedback to students is vague and not 
oriented towards future improvement of 
work. 

The teacher makes only minor attempts to 
engage students in self-assessment or peer 
assessment. 

The teacher makes the standards of high-
quality work clear to students. 

The teacher elicits evidence of student 
understanding. 

Students are invited to assess their own 
work and make improvements; most of 
them do so. 

Feedback includes specific and timely 
guidance, at least for groups of students. 

 

Students indicate that they clearly understand 
the characteristics of high-quality work, and 
there is evidence that students have helped 
establish the evaluation criteria. 

The teacher is constantly “taking the pulse” of 
the class; monitoring of student understanding 
is sophisticated and continuous and makes use 
of strategies to elicit information about 
individual student understanding. 

Students monitor their own understanding, 
either on their own initiative or as a result of 
tasks set by the teacher. 

High-quality feedback comes from many 
sources, including students; it is specific and 
focused on improvement. 
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Domain 3: Instruction 
Component Unsatisfactory (1) Basic (2)  Proficient (3) Distinguished (4) 

3e: Demonstrating 
flexibility and 
responsiveness 

 

 

 

The teacher ignores students’ questions; 
when students have difficulty learning, the 
teacher blames them or their home 
environment for their lack of success. 

The teacher makes no attempt to adjust the 
lesson even when students don’t understand 
the content. 

 

The teacher accepts responsibility for the 
success of all students but has only a 
limited repertoire of strategies to use. 

Adjustment of the lesson in response to 
assessment is minimal or ineffective.   

Teacher successfully accommodates 
students’ questions and interests. 

Drawing on a broad repertoire of 
strategies, the teacher persists in seeking 
approaches for students who have 
difficulty learning. 

If impromptu measures are needed, the 
teacher makes a minor adjustment to the 
lesson and does so smoothly. 

Teacher seizes an opportunity to enhance 
learning, building on a spontaneous event or 
student interests, or successfully adjusts and 
differentiates instruction to address individual 
student misunderstandings. 

Using an extensive repertoire of instructional 
strategies and soliciting additional resources 
from the school or community, the teacher 
persists in seeking effective approaches for 
students who need help. 

Critical Attributes The teacher ignores indications of student 
boredom or lack of understanding. 

The teacher brushes aside student 
questions. 

The teacher conveys to students that when 
they have difficulty learning it is their fault. 

In reflecting on practice, the teacher does 
not indicate that it is important to reach all 
students. 

The teacher makes no attempt to adjust the 
lesson in response to student confusion. 

The teacher makes perfunctory attempts 
to incorporate student questions and 
interests into the lesson. 

The teacher conveys to students a level of 
responsibility for their learning but also his 
uncertainty about how to assist them. 

In reflecting on practice, the teacher 
indicates the desire to reach all students 
but does not suggest strategies to do so. 

The teacher’s attempts to adjust the lesson 
are partially successful. 

 

The teacher incorporates students’ 
interests and questions into the heart of 
the lesson. 

The teacher conveys to students that she 
has other approaches to try when the 
students experience difficulty. 

In reflecting on practice, the teacher cites 
multiple approaches undertaken to reach 
students having difficulty. 

When improvising becomes necessary, the 
teacher makes adjustments to the lesson. 

 

Teacher seizes on a teachable moment to 
enhance a lesson. 

The teacher conveys to students that she won’t 
consider a lesson “finished” until every student 
understands and that she has a broad range of 
approaches to use. 

In reflecting on practice, the teacher can cite 
others in the school and beyond whom he has 
contacted for assistance in reaching some 
students. 

The teacher’s adjustments to the lesson, when 
they are needed, are designed to assist 
individual students. 

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.   
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Domain 4: Professional Responsibilities 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

4a: Reflecting on 
teaching 

The teacher does not know whether a lesson 
was effective or achieved its instructional 
outcomes, or the teacher profoundly 
misjudges the success of a lesson. 

The teacher has no suggestions for how a 
lesson could be improved. 

The teacher has a generally accurate 
impression of a lesson’s effectiveness and 
the extent to which instructional 
outcomes were met. 

The teacher makes general suggestions 
about how a lesson could be improved. 

The teacher makes an accurate assessment 
of a lesson’s effectiveness and the extent 
to which it achieved its instructional 
outcomes and can cite general references 
to support the judgment. 

The teacher makes a few specific 
suggestions of what could be tried another 
time the lesson is taught. 

The teacher makes a thoughtful and accurate 
assessment of a lesson’s effectiveness and the 
extent to which it achieved its instructional 
outcomes, citing many specific examples from 
the lesson and weighing the relative strengths 
of each. 

Drawing on an extensive repertoire of skills, 
teacher offers specific alternative actions, 
complete with the probable success of 
different courses of action. 

Critical Attributes The teacher considers the lesson but draws 
incorrect conclusions about its effectiveness. 

The teacher makes no suggestions for 
improvement. 

The teacher has a general sense of 
whether or not instructional practices 
were effective. 

The teacher offers general modifications 
for future instruction. 

The teacher accurately assesses the 
effectiveness of instructional activities 
used. 

The teacher identifies specific ways in 
which a lesson might be improved. 

The teacher’s assessment of the lesson is 
thoughtful and includes specific indicators of 
effectiveness. 

The teacher’s suggestions for improvement 
draw on an extensive repertoire. 

4b: Maintaining 
accurate records 

The teacher’s system for maintaining 
information on student completion of 
assignments and student progress in learning 
is nonexistent or in disarray. 

The teacher’s records for non-instructional 
activities are in disarray, the results being 
errors and confusion. 

The teacher’s system for maintaining 
information on student completion of 
assignments and student progress in 
learning is rudimentary and only partially 
effective. 

The teacher’s records for non-
instructional activities are adequate but 
inefficient and, unless given frequent 
oversight by the teacher, prone to errors. 

The teacher’s system for maintaining 
information on student completion of 
assignments, student progress in learning, 
and non-instructional records is fully 
effective. 

The teacher’s system for maintaining 
information on student completion of 
assignments, student progress in learning, and 
non-instructional records is fully effective. 

Students contribute information and 
participate in maintaining the records. 
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Domain 4: Professional Responsibilities 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes There is no system for either instructional or 
non-instructional records. 

Record-keeping systems are in disarray and 
provide incorrect or confusing information. 

The teacher has a process for recording 
completion of student work. However, it 
is out of date or does not permit students 
to access the information. 

The teacher’s process for tracking student 
progress is cumbersome to use. 

The teacher has a process for tracking 
some, but not all, non-instructional 
information, and it may contain some 
errors. 

The teacher’s process for recording 
completion of student work is efficient 
and effective; students have access to 
information about completed and/or 
missing assignments. 

The teacher has an efficient and effective 
process for recording student attainment 
of learning goals; students are able to see 
how they’re progressing. 

The teacher’s process for recording non-
instructional information is both efficient 
and effective. 

Students contribute to and maintain records 
indicating completed and outstanding work 
assignments. 

Students contribute to and maintain data files 
indicating their own progress in learning. 

Students contribute to maintaining non-
instructional records for the class. 

4c: Communicating with 
families 

The teacher provides little information about 
the instructional program to families; the 
teacher’s communication about students’ 
progress is minimal.  The teacher does not 
respond, or responds insensitively, to 
parental concerns. 

Teacher makes sporadic attempts to 
communicate with families about the 
instructional program and about the 
progress of individual students but does 
not attempt to engage families in the 
instructional program.  

Moreover, the communication that does 
take place may not be culturally sensitive 
to those families. 

The teacher provides frequent and 
appropriate information to families about 
the instructional program and conveys 
information about individual student 
progress in a culturally sensitive manner. 

The teacher makes some attempts to 
engage families in the instructional 
program. 

The teacher communicates frequently with 
families in a culturally sensitive manner, with 
students contributing to the communication. 

The teacher responds to family concerns with 
professional and cultural sensitivity. 

The teacher’s efforts to engage families in the 
instructional program are frequent and 
successful. 

Critical Attributes Little or no information regarding the 
instructional program is available to parents. 

Families are unaware of their children’s 
progress. 

Family engagement activities are lacking. 

There is some culturally inappropriate 
communication. 

School- or district-created materials about 
the instructional program are sent home. 

The teacher sends home infrequent or 
incomplete information about the 
instructional program. 

The teacher maintains a school-required 
gradebook but does little else to inform 
families about student progress. 

Some of the teacher’s communications 
are inappropriate to families’ cultural 
norms. 

The teacher regularly makes information 
about the instructional program available. 

The teacher regularly sends home 
information about student progress. 

The teacher develops activities designed to 
engage families successfully and 
appropriately in their children’s learning. 

Most of the teacher’s communications are 
appropriate to families’ cultural norms. 

Students regularly develop materials to inform 
their families about the instructional program. 

Students maintain accurate records about their 
individual learning progress and frequently 
share this information with families. 

Students contribute to regular and ongoing 
projects designed to engage families in the 
learning process. 

All of the teacher’s communications are highly 
sensitive to families’ cultural norms. 
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Domain 4: Professional Responsibilities 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

4d: Participating in a 
professional community 

The teacher’s relationships with colleagues 
are negative or self-serving. 

The teacher avoids participation in a 
professional culture of inquiry, resisting 
opportunities to become involved. 

The teacher avoids becoming involved in 
school events or school and district projects. 

The teacher maintains cordial 
relationships with colleagues to fulfill 
duties that the school or district requires. 

The teacher participates in the school’s 
culture of professional inquiry when 
invited to do so. 

The teacher participates in school events 
and school and district projects when 
specifically asked to do so. 

The teacher’s relationships with colleagues 
are characterized by mutual support and 
cooperation; the teacher actively 
participates in a culture of professional 
inquiry. 

The teacher volunteers to participate in 
school events and in school and district 
projects, making a substantial 
contribution. 

The teacher’s relationships with colleagues are 
characterized by mutual support and 
cooperation, with the teacher taking initiative 
in assuming leadership among the faculty. 

The teacher takes a leadership role in 
promoting a culture of professional inquiry. 

The teacher volunteers to participate in school 
events and district projects making a 
substantial contribution, and assuming a 
leadership role in at least one aspect of school 
or district life. 

Critical Attributes The teacher’s relationship with colleagues is 
characterized by negativity or 
combativeness. 

The teacher purposefully avoids contributing 
to activities promoting professional inquiry. 

The teacher avoids involvement in school 
activities and school district and community 
projects. 

 

The teacher has cordial relationships with 
colleagues. 

When invited, the teacher participates in 
activities related to professional inquiry. 

When asked, the teacher participates in 
school activities, as well as school district 
and community projects. 

The teacher has supportive and 
collaborative relationships with colleagues. 

The teacher regularly participates in 
activities related to professional inquiry. 

The teacher frequently volunteers to 
participate in school activities, as well as 
school district and community projects. 

The teacher takes a leadership role in 
promoting activities related to professional 
inquiry. 

The teacher regularly contributes to and leads 
events that positively impact school life. 

The teacher regularly contributes to and leads 
significant school district and community 
projects. 

4e: Growing and 
developing professionally 

The teacher engages in no professional 
development activities to enhance 
knowledge or skill. 

The teacher resists feedback on teaching 
performance from either supervisors or 
more experienced colleagues. 

The teacher makes no effort to share 
knowledge with others or to assume 
professional responsibilities. 

The teacher participates to a limited 
extent in professional activities when they 
are convenient.   

The teacher engages in a limited way with 
colleagues and supervisors in professional 
conversation about practice, including 
some feedback on teaching performance. 

The teacher finds limited ways to assist 
other teachers and contribute to the 
profession. 

The teacher seeks out opportunities for 
professional development to enhance 
content knowledge and pedagogical skill. 

The teacher actively engages with 
colleagues and supervisors in professional 
conversation about practice, including 
feedback about practice. 

The teacher participates actively in 
assisting other educators and looks for 
ways to contribute to the profession. 

The teacher seeks out opportunities for 
professional development and makes a 
systematic effort to conduct action research. 

The teacher solicits feedback on practice from 
both supervisors and colleagues. 

The teacher initiates important activities to 
contribute to the profession. 
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Domain 4: Professional Responsibilities 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes The teacher is not involved in any activity 
that might enhance knowledge or skill. 

The teacher purposefully resists discussing 
performance with supervisors or colleagues. 

The teacher ignores invitations to join 
professional organizations or attend 
conferences. 

The teacher participates in professional 
activities when they are required or 
provided by the school district. 

The teacher reluctantly accepts feedback 
from supervisors and colleagues. 

The teacher contributes in a limited 
fashion to educational professional 
organizations. 

The teacher seeks regular opportunities for 
continued professional development. 

The teacher welcomes colleagues and 
supervisors into the classroom for the 
purpose of gaining insight from their 
feedback. 

The teacher actively participates in 
organizations designed to contribute to the 
profession. 

The teacher seeks regular opportunities for 
continued professional development, including 
initiating action research. 

The teacher actively seeks feedback from 
supervisors and colleagues. 

The teacher takes an active leadership role in 
professional organizations in order to 
contribute to the profession. 

4f: Showing 
professionalism 

The teacher displays dishonesty in 
interactions with colleagues, students, and 
the public. 

The teacher is not alert to students’ needs 
and contributes to school practices that 
result in some students’ being ill served by 
the school. 

The teacher makes decisions and 
recommendations based on self-serving 
interests. 

The teacher does not comply with school 
and district regulations. 

The teacher is honest in interactions with 
colleagues, students, and the public. 

The teacher’s attempts to serve students 
are inconsistent, and unknowingly 
contribute to some students’ being ill 
served by the school. 

The teacher’s decisions and 
recommendations are based on limited 
but genuinely professional considerations. 

The teacher must be reminded by 
supervisors about complying with school 
and district regulations.  

The teacher displays high standards of 
honesty, integrity, and confidentiality in 
interactions with colleagues, students, and 
the public. 

The teacher is active in serving students, 
working to ensure that all students receive 
a fair opportunity to succeed. 

The teacher maintains an open mind in 
team or departmental decision making. 

The teacher complies fully with school and 
district regulations. 

The teacher can be counted on to hold the 
highest standards of honesty, integrity, and 
confidentiality and takes a leadership role with 
colleagues. 

The teacher is highly proactive in serving 
students, seeking out resources when needed.  

The teacher makes a concerted effort to 
challenge negative attitudes or practices to 
ensure that all students, particularly those 
traditionally underserved, are honored in the 
school. 

The teacher takes a leadership role in team or 
departmental decision making and helps 
ensure that such decisions are based on the 
highest professional standards. 

The teacher complies fully with school and 
district regulations, taking a leadership role 
with colleagues. 
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Domain 4: Professional Responsibilities 
Component Unsatisfactory (1) Basic (2) Proficient (3) Distinguished (4) 

Critical Attributes The teacher is dishonest. 

The teacher does not notice the needs of 
students. 

The teacher engages in practices that are 
self-serving. 

The teacher willfully rejects school district 
regulations. 

 

 

The teacher is honest. 

The teacher notices the needs of students 
but is inconsistent in addressing them. 

The teacher does not notice that some 
school practices result in poor conditions 
for students. 

The teacher makes decisions 
professionally but on a limited basis. 

The teacher complies with district 
regulations. 

The teacher is honest and known for 
having high standards of integrity. 

The teacher actively addresses student 
needs. 

The teacher actively works to provide 
opportunities for student success. 

The teacher willingly participates in team 
and departmental decision making. 

The teacher complies completely with 
district regulations. 

The teacher is considered a leader in terms of 
honesty, integrity, and confidentiality. 

The teacher is highly proactive in serving 
students. 

The teacher makes a concerted effort to 
ensure that opportunities are available for all 
students to be successful. 

The teacher takes a leadership role in team and 
departmental decision making. 

The teacher takes a leadership role regarding 
district regulations. 

NOTE: The Framework for Teaching has been adapted, with permission, from Charlotte Danielson’s Framework for Teaching.   
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FIRST SEMESTER EVIDENCE COLLECTION/PRE-OBSERVATION FORM 

Wisconsin Teacher Pre-Observation Form 
Teacher  

Mrs. Smith 

School 

Wisconsin Elementary 

Grade/Subject 

4th Grade Math 

Date 

April 15, 2014 

1. To which standards does this lesson align? 
 

CCSS 4. NF – Numbers and Operations – Fractions 

4.NF.2 Compare two fractions with different numerators and different denominators. Recognize that 
comparisons are valid only when the two fractions refer to the same whole.   

2. How does this learning “fit” within the broader context of the curriculum for your course? 
 

Common Core grade 4 math focuses on three areas. One of those areas is developing an 
understanding of fraction equivalence, addition and subtraction of fractions with like denominators, 
and multiplication of fractions by whole numbers.     
 
This lesson builds on the previous introduction to fractions lesson (CCSS 4.NF.1). 
 
3. Briefly describe the students in this class, including those with special needs.  

 
There are 23 students in my class. Four of those students are high achieving.  Six of the students are 
low achieving. There is one student with an IEP that has a paraprofessional.   

4. How will you assess student progress and/or understanding of content? 
 

Students will be assessed in class individually by having them demonstrate their understanding of 
fractions using pattern blocks. Student Everyday Math study link will also demonstrate their level of 
understanding – which may be completed in class if time allows or at home.  Lastly, students will be 
assessed on the unit review.     
5. Is there anything that you would like me to specifically observe during the lesson?  
 
My questioning skills. I believe it is useful for students to express their understanding of the concept 
(and further process the concept) by answering questions. For example, I often ask, “what do you 
mean by this?”  
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FIRST SEMESTER EVIDENCE COLLECTION/POST-OBSERVATION FORM  

Wisconsin Teacher Post-Observation Form 
Teacher 

Ms. Smith 

School 

Wisconsin Elementary 

Observer 

Mr. Frank 

Date 

April 16, 2014 

1. In general, what worked? 
 
I quickly realized my students were not prepared for the lesson planned for today so we used the 
pattern blocks to re-enforce the previous lesson and to demonstrate their level of understanding. 
Using real examples in connection with the pattern blocks also helped the students to 
conceptualize the concept. For example, dividing the pieces of cake with siblings.   

2. What didn’t work? 
 
I was surprised by the student’s misconceptions and lack of basic understanding of fractions. We 
ended up spending little time on the mixed number fractions lesson that I had planned for the 
day.     

3. What will you do differently? Provide specific examples on instructional delivery and planning for 
each question. 
 

In the future, I will plan to assess students using the pattern blocks at the conclusion of the previous 
lesson or plan on spending two days on the previous introduction to fractions lesson.   

4. If you upload samples of student work, what do those samples reveal about those students’ levels 
of engagement and understanding? 
 
The student work would demonstrate that some of the students are ready for enrichment 
activities, some of the students understand the concept but need additional practice, and a few 
students still need extra help understanding the basic concept of fractions.   

5. To what extent did classroom management and the physical space contribute to student 
learning? 

 

The ability for me to walk around the room and assess how each student was doing with the pattern 
blocks was necessary. In order for me to be able to do this, those students that I was not working with 
needed to be on task and following the instructions provided on the overhead. Most of the students 
stayed focused and continued with their pattern blocks. Once I needed to remind the students about 
the level of their voices and once I needed to remind a group of students to stay on task, they were 
building with the blocks.      
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FIRST SEMESTER EVIDENCE COLLECTION/ARTIFACT, COMPONENT 1c (1)  
4th Grade Lesson Plan 

Ms. Smith’s 4th Grade Class – Lesson Plan 
Lesson Title: Adding Fractions with Like 
Denominators  

Lesson #2 

Math Standards: Build fractions from unit fractions by applying and extending previous 
understandings of operations on whole numbers. 
 
Common Core Standards: 

• 4.NF.3: Understand a fraction a/b with a>1 as a sum of fractions 1/b 
• 4.NF.3a  Understand addition and subtraction of fractions as joining and separating 

parts referring to the same whole. 
Lesson Objective: The student will be able to:  

• Define units, common denominator, 
simplify, and lowest terms 

• Describe the procedure for adding 
fractions with like denominators. 

• Determine the sum of two or more 
fractions with like denominators by 
applying the procedure above. 

• Simplify the result when necessary. 
• Recognize that only the numerators 

should be added, not the 
denominators. 

Teaching the Lessons 
Lesson Activities (20-30 minutes) 

• Introduce the concept 
• Whole class activity 
• Engaged activity for practice 

Materials and Supplies: 
• Shape cutouts 
• Activity handout 
• Overhead 

Ongoing Learning and Practice 
Practice on Your Own (10 minutes) 

• Explain the activity 
• Give students work time 

Materials and Supplies: 
• Shape cutouts 
• Activity handout 

 
Options for Individualization 

• Monitor students while working on 
their own 

• Help students on an individual basis 

Materials and Supplies: 
• None 

 
Assessment 

• Assess students’ grasp of the concepts during the partner and individual work time 
• These concepts will be included on the upcoming formative assessment 
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FIRST SEMESTER EVIDENCE COLLECTION/ARTIFACT, COMPONENT 1c (2)  
4th Grade Lesson Plan 

Ms. Smith’s 4th Grade Class – Lesson Plan 
Lesson Title: Equivalent Fractions  Lesson #11 
Math Standards: Understand decimal notation for fractions, and compare decimal fractions. 
Common Core Standards: 

• 4.NF.5: Express a fraction with denominator 10 as an equivalent fraction with 
denominator 100, and use this technique to add two fractions with respective 
denominators 10 and 100.  For example, express 3/10 as 30/100, and add 3/10 + 
4/100 = 34/100 

Lesson Objective: 
 

• Explain why 4/10 and 40/100 have 
unlike denominators but are 
equivalent fractions.   

The students will be able to: 

• Write a fraction with a 
denominator of 10 as an equivalent 
fraction with a denominator of 100. 

o Developing a rule for finding 
equivalent fractions 

o Generating equivalent 
fractions 

• Add two fractions with denominators 
10 and 100. 

Teaching the Lessons 
Lesson Activities (20-30 minutes) 

• Introduce the concept 
• Whole class activity 
• Engaged activity for practice 

Materials and Supplies: 
• PowerPoint for concept introduction 
• Smart board for class activity 

Ongoing Learning and Practice 
Practice on Your Own (10 minutes) 

• Explain the activity 
• Give students work time 

Materials and Supplies: 
• Activity handout 

 
Options for Individualization 

• Monitor students while working on 
their own 

• Help students on an individual basis 
o Some students may need to 

review previously taught 
standards 

o Students who show 
proficiency with this standard 
may be ready for enrichment 

Materials and Supplies: 
• Readiness: 

o Identifying equivalent 
fractions on a number line 

• Enrichment: 
o Investigating Egyptian 

fractions 
• Extra practice: 

o Completing name-collection 
boxes AND 5-minute math 

Assessment 
• Assess students’ grasp of the concepts during the group work time 
• Assess students’ understanding of concepts as demonstrated on activity sheet  
• These concepts will be included on the Unit 7 Review 
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FIRST SEMESTER EVIDENCE COLLECTION/ARTIFACT, COMPONENT 3a(1)  
4th Grade Student Work 
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FIRST SEMESTER EVIDENCE COLLECTION/ARTIFACT, COMPONENT 3a(2)  
4th Grade Student Work 
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FIRST SEMESTER EVIDENCE COLLECTION/ARTIFACT, COMPONENT 4d 
4th Grade Team Meeting Minutes 

Date of Meeting: November 15, 2015 

Time: 3:15pm 

Attendees: Ms. Smith, Mr. Tamm, Ms. Elder, Mr. Belvedere  

Suggested Agenda Item Possible Actions/Questions Notes 
• Review Norm 
• Celebrations 

 

• Review Meeting Norms 
• Share class achievements 

based on data 

 

• Introduce meeting 
focus 

 

• Mr. Tamm states 
objective/outcome of 
today’s meeting 

• Review classroom math 
assessment data 

• Meeting objectives included the review 
of student formative assessment data 
and discussion of results 

• Determine priority 
• Identify any trends, 

changes, surprises 
 

• Review all data, 
observations, etc. 

• Discuss successful or 
unsuccessful strategies and 
interventions that led to 
achievement results 

• Determine priority focus 
areas for teaching and 
learning (curriculum, 
instruction, assessment, 
professional development) 

• We spent most of the meeting looking 
at our students’ formative assessment 
results and analyzing data to determine 
whether or not we expect students to 
meet their individual growth targets by 
the end of the school year. This work 
relates to the tracking and monitoring 
of our grade level SLO. 

• Ms. Smith mentioned that she struggled 
to differentiate instruction, particularly 
for her lower achieving students. She 
felt like this is the reason that lower 
level students were not growing at the 
rate needed to meet their goals.  

• Create resource 
map 

• Discuss professional 
development 
opportunities  

 

• Identify core curricular 
tools/resources  

• What instructional 
strategies might help 
address any challenges 
identified? 

• Identify possible 
interventions available 

• Identify extension 
activities 

• Ms. Elder offered to work with Ms. 
Smith to help implement instructional 
strategies for lower achieving students 

• Ms. Smith will discuss results at the 
next meeting 

• Other 
 

• Other items for discussion?   

• Set agenda for next 
meeting 
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CHAPTER 4: MID-YEAR REVIEW 
 

PURPOSE: Practice coaching conversations 

CHAPTER 4 MATERIALS: 
Ms. Smith’s Mid-Year Goal Review Form 
First semester artifacts and observations 

Mid-Year SLO data 
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MID-YEAR REVIEW PREPARATION CASE NOTES: 

In January, Mr. Frank and Ms. Smith will meet for the Mid-Year Review. In preparation for the Mid-Year 
Review, Ms. Smith completes the Mid-Year Goal Review form in Teachscape and notifies Mr. Frank via 
the Teachscape notify prompt. In preparation for the Review, Mr. Smith reads the Mid-Year Review form 
Ms. Smith submitted, along with his observation notes and artifact notes he compiled during the first 
semester. In addition, Mr. Frank referenced the Coaching Conversations Toolkit created by DPI and 
provided on the DPI website (http://www.livebinders.com/play/play?id=1175000) prior to the Review.   

ACTIVITY #4: COACHING CONVERSATIONS AND THE MID-YEAR REVIEW 

1. Review slides from Coaching Conversations Toolkit and discuss 
2. Assume the role of Mr. Frank and review with a partner the following material: Mid-Year Review 

Form; tentative ratings and formative feedback developed in Activity #2 & #3; and the mid-year 
SLO data  

3. Based on your review of the material and the Coaching Conversations Toolkit, develop a Mid-
Year Review discussion agenda noting any changes that should be made to the EEP 

4. Engage in a mock Mid-Year Review: 
a. Identify who will be Mr. Frank and who will be Ms. Smith;  
b. Mr. Frank provides the formative feedback to Ms. Smith; and 
c. Mr. Frank discusses any EEP changes that may be necessary  

5. Share with the group  
 

MID-YEAR REVIEW CASE UPDATE: 

At the conclusion of the Mid-Year Review, Mr. Frank explains to Ms. Smith that he plans to continue 
collecting evidence and observing Ms. Smith. He also reminds her to continue to upload evidence 
related to her PPG and the Framework for Teaching into the Teachscape System. 

  

http://www.livebinders.com/play/play?id=1175000
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Wisconsin Teacher Mid-Year Goal Review Form 
Summarize the status of your SLOs and Professional Practice Goal, include the evidence used to demonstrate progress for each SLO and PPG, and if necessary 
identify barriers to success and the strategies/modifications of strategies to address the barriers. Submit this completed document to your evaluator prior to your 
Mid-Year Review or come prepared to discuss these elements at the Mid-Year Review. 

Name of Teacher: Ms. Smith Date: 01/05/2014 

 
 SLO #1 

Status of Goal 

My SLO goal stated that 80% of my students would move up to the next proficiency level from the 4th grade Fall MAP math 
assessment to the spring assessment.  
 
Winter MAP assessment scores indicated that only 13 of the 25 students included in the goal, or 52%, were on track to meet their 
end-of-year goal. All students but one who scored Proficient in the fall was on track to meet their spring goal. Only 9 of the 17 
students scoring Basic were on track to becoming Proficient and both of the 2 students scoring Minimal were not on track to 
becoming Basic. 

Evidence of 
Progress 
Toward 
Achieving Goal 

I used winter 4th grade math MAP data to assess my students’ progress halfway through the school year. I also administered a 
benchmark assessment that I developed in early November to gauge student knowledge of the standards included on the end of 
year MAP assessment. 

Strategies/ 
Modifications 
to Address 
Barriers 

The majority of my students who are not on track to move up by one proficiency level fall into the Basic and Minimal categories. 
They have experienced very little growth over the course of the fall semester.  
 
In order to help these students grow, I need to better differentiate my instruction. Some of my colleagues at Wisconsin 
Elementary are known for doing a great job at tailoring instruction to students who fall into low proficiency categories. I will 
consult with them during prep time and during weekly math team meetings to discuss strategies that I can use to help these 
students grow in math.  
 
I will also continue to monitor student progress and administer another benchmark assessment in February to see if students 
improve 
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 PPG  

Status of Goal 

My PPG focused on improving my skills in the area of developing and using assessments to inform instruction.  
 
I participated in the online common core assessment training with my grade level team in September. I developed a math 
benchmark assessment and administered the assessment in November. At that time, it appeared that student improved their math 
skills since the fall MAP assessment administration. After administering the winter MAP, however, many students who scored 
Basic and Minimal on MAP had not made sufficient progress. 

Evidence of 
Progress 
Toward 
Achieving Goal 

Participation on online assessment training with grade level team 
 
Development and administration of fall benchmark assessment 

Strategies/ 
Modifications 
to Address 
Barriers 

The fall benchmark assessment that I developed did not indicate that students scoring Minimal and Basic on the fall MAP 
assessment were not making expected growth. Perhaps the benchmark assessment was not well aligned to the math standards 
tested on MAP. Given the lack of information provided by the benchmark assessment, I was not able to appropriately adjust 
instruction to help these students improve at faster rates.  
 
For this reason, I will work with my grade level team to develop a common spring benchmark assessment that more directly 
aligns to MAP and common core state standards. By developing a common assessment, we develop a common assessment 
blueprint, all contribute to the item writing process, review the items together, and construct a better assessment.  
 
I will also work with my colleagues to learn how to better differentiate math instruction, paying specific attention to the student 
scoring Minimal and Basic, so that these students grow at expected levels or above by the end of the school year. 

Key Next Steps 

• Work with grade level team to develop spring math benchmark assessment  
• Meet with colleagues to learn techniques to better differentiate math instruction, paying particular attention to the 

students scoring Minimal and Basic. 
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Mid-Year SLO Data 
Ms. Smith's Class 

4th Grade Math MAP Assessment Scores 

Mid-Year Data 

       
  Fall MAP 

Score 
Fall 
Proficiency 
Level 

Points 
Needed to 
Move to Next 
Level 

Mid-Year 
MAP Score 

End-of-Year 
MAP 
Minimum 
Score Goal 

On track to 
meet goal?  

Jack 216 Proficient 4 218 220 Yes 

Kate 212 Proficient 8 215 220 Yes 

Hugo 196 Basic 8 200 204 Yes 

James 195 Basic 9 198 204 No 

John 196 Basic 8 202 204 Yes 

Claire 193 Basic 11 196 204 No 

Charlie 190 Basic 14 194 204 No 

Juliet 215 Proficient 5 218 220 Yes 

Ana 194 Basic 10 198 204 No 

Ben 198 Basic 6 200 204 No 

Sun 198 Basic 6 202 204 Yes 

Santana 202 Basic 2 204 204 Yes 

Jake 200 Basic 4 204 204 Yes 
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Noah 191 Basic 13 196 204 No 

Kurt 201 Basic 3 202 204 Yes 

Rachel 220 Advanced - 224 - - 

Tina 195 Basic 9 198 204 No 

Marley 208 Proficient 12 214 220 Yes 

Will 196 Basic 8 198 204 No 

Sue 201 Basic 3 204 204 Yes 

Finn 196 Basic 8 198 204 No 

Wade 199 Basic 5 202 204 Yes 

Artie 206 Proficient 14 210 220 No 

Sam 187 Minimal 2 187 189 No 

Brittany 180 Minimal 9 184 189 No 

Emma 214 Proficient 6 218 220 Yes 
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